Developing a Syllabus

Course Structure

For educators who view teaching as an art, lesson planning and syllabus development are the most creative aspects of their work. The school year is a blank canvas, awaiting the hand, skill, and brain of the teacher-planner; the task of structuring, sequencing, and integrating literature and language tasks which will effectively develop Pre-AP skills in middle and high school learners is both a daunting and a thrilling prospect. 

Some Pre-AP teachers are asked by their school districts to incorporate certain pre-selected works into their curriculum; others have a wider choice of classroom texts.  Some Pre-AP programs have limited access to novels and other classroom materials; others are richly provided with such materials.  Although a wide choice of possible texts and a rich variety of resource materials make lesson and syllabus planning easier, teachers in nearly all circumstances can make use of the available materials to plan a skill-based, challenging, intriguing year for their Pre-AP students.

Though the concept of planning lessons a year in advance may be new or unfamiliar to some educators, the creation of a school-year syllabus can help the teacher in many ways.

· Estimating at the beginning of the school year how long each major activity and unit will take allows teachers to make sure that the students have time to practice all essential Pre-AP skills in the time allowed by the calendar.

· Thinking out the steps in a structured writing program a year in advance allows teachers to plan and carry out a thoughtful, developmental sequence of writing skills and practice. 

· Teachers who know, in a general way, what kind of products and projects they want to assign to their students are able to spread the workload out in a way that is manageable for busy students with many time-commitments and multiple responsibilities.  From another point of view, with advance planning, busy teachers can build time into their schedules to assess projects and products in a balanced way.

· Developing a general year-long plan and sharing it with students and parents at the beginning of the year helps everyone involved to get an overview of the purpose of the lessons and their eventual outcome.

· Thematic and interdisciplinary instruction can take place if teachers plan the connections among genres and disciplines in advance.

A year-long course plan, or syllabus, can take many forms.  Ideally, the syllabus should fit the teacher’s own strengths and enthusiasms, as well as the students’ grade level and interests.  When a teacher plans instructional strategies and uses texts that he or she finds enjoyable and personally meaningful, it is far more likely that the teacher’s enthusiasm and desire to know more about these texts will transfer to the students. Some ways to focus a  syllabus are listed below.

· Thematic courses are based on big philosophical questions or important ideas and key concepts; planners of these courses typically group literary works around common themes rather than by kind or genre and provide grammar instruction through composition assignments.  

· Genre-based courses usually separate the genres (poetry, drama, non-fiction, essays, short fiction, the novel, and sub-genres such as detective fiction, science fiction, historical romance, etc.) and study each in isolation, focusing on the special characteristics of generic forms and periods.

· Chronologically-structured courses follow a nation or culture’s literature from its earliest works to its most recent.  Historical and biographical information is often integrated into the study of literature and language.

· Skills-based courses are based on techniques and practices that help students analyze texts and write with competence and insight. Using works from different genres, the teachers of these courses introduce their students to various interpretive strategies and encourage their students to practice different ways of finding meaning through analytical reading, writing, viewing, and speaking.

· Interdisciplinary courses integrate the liberal arts and/or the sciences in order to help students make connections among the various disciplines.

Other organizational principles exist on which to base a syllabus, but these are the most common.  


Creating a Skills-Based Plan

Very often, busy teachers begin planning a unit of study in a rush and base their planning on a literary work or product rather than on a Pre-AP skill or skills which are new to the students or in which the students need practice. For example, a tenth-grade teacher might see a new six-week period looming ahead and think, “I need to teach the novel A Separate Peace this six weeks.  What can I do with it?”  This approach to planning can lead the teacher to assign activities that assist the student in reading and understanding the novel, but do little to advance the Pre-AP skills that the vertical team concept is designed to put into place.  A more sensible and effective approach to planning a unit might be to choose the skill or skills that the students need to focus on and choose the texts and activities which most effectively allow the students to learn and practice those skills.  Planning skill-based lessons ensures that both the teacher and students are clear about what objectives are guiding the curriculum and what goals are implemented through the students’ study of literature and language.

A Guide for the First Six Weeks

The first six weeks is an ideal time to introduce the basic Pre-AP structure of analytical thinking.  Rather than addressing specific literary terminology or doing a long process paper, this might be the time to focus on the basics.  Activities based on helping students develop close reading skills, including annotation and highlighting, would be appropriate here, as would lessons structured around the analysis of poetry, short fiction, and essays.  Using these shorter pieces as models, the students can develop the basic analytical techniques of textual analysis, Pre-AP style.

 



Students who learn these basic terms and their interrelationships during the first part of the year will have a much easier time reading and writing analytically during the rest of the term.  Teachers of middle school students may want to introduce students to only two or three of the “big five” aspects of style and tone (imagery, diction, detail, point of view, and syntax); the important thing is that the student should 

· understand the concept thoroughly, 

· practice identifying and interpreting it using different types and genres of texts, 

· be conscious at all times of a link to meaning (theme), when identifying and analyzing any literary device or aspect of language.

In addition to a thorough introduction to or vigorous reinforcement of the “big picture” of literary analysis, Pre-AP students should begin the year with practice in writing and on the basic structures of rhetoric (persuasion/argumentation).  An emphasis on support of a thesis and on interpretation, evaluation, illustration, reflection, and analysis of factual statements is valuable to Pre-AP students of all ages.

Laying the Foundation:  

An example of a six-week unit using skill-based lesson planning

This plan is, of course, both ambitious and flexible.  It might be that because of interruptions or because one activity takes longer than planned, the teacher may choose to shift some activities to a later time or simply to omit or shorten them.  However, all of the activities and products are Pre-AP skill-focused, and the students are learning to use these skills to analyze various texts from a variety of genres.  This type of planning takes time but is well worth the effort in light of its rewards both to student and teacher.

Skills Focus (chosen from seventh grade skill progression chart): 



PLANNING THE FIRST SIX WEEKS




             SKILLS BASED SYLLABUS

Texts


“The Night the Bed Fell”



James Thurber


“The Teacher Who Changed My Life”

Nicholas Gage


“The Fish Crisis”




J. Madeleine Nash


“Names / Nombres”




Julia Alvarez


from Rosa Parks: My Story



with Jim Haskins

ACTIVITIES 

Highlighting and annotation of short stories and essays

Each student in a group of five will be assigned one aspect of the language to highlight and annotate.  For example,

· student #1 will highlight the story or essay for images and write “meaning statements” about the highlighted images in the margins of their texts.

· student #2 will do the same for details, 

· student #3 for connotative (emotional) diction, 

· student #4 for sound devices (assonance, consonance, and alliteration), 

· student #5 for comparisons (metaphors and similes).  

Students who are assigned the same language element will form a panel discussion group that will present their analysis to the class and will discuss the author’s use of imagery, diction, detail, and figurative language to create a certain effect or tone. Then the panel will discuss possible meanings or interpretations of the piece—what it shows the reader about the way life is or about the way in which people interact with each other.

Repetition of highlighting and annotation exercise for each text

Dialectical journal entries of one well-developed paragraph on each text that examine one or more quotations. The student writers will analyse, interpret, explain, reflect, and elaborate on the quotation.

Dialectical journal entries of one-well-developed paragraph on each text that examines one or more image or detail from the chapter.  The student writers should analyze, interpret, explain, or reflect on the significance of these images and details.

Small-group practice forming independent and dependent clauses
Small-group practice with infinitive and prepositional phrases:  after reading some of the assigned essays, the students will, in groups, find examples of prepositional and infinitive phrases in the essays and write each on a sentence strip.  Then they will use the prepositional and infinitive phrases to enhance their own independent clauses, which they will write as a group.  They can do the same while practicing the use of dependent clauses.
Small-group analysis of syntax strategies: after reading some of the assigned the students will, in groups, find examples of independent and dependent clauses in the essays and write each on a sentence strip.  The students will then use the sentence strips to create simple, compound, complex, and compound-complex sentences, punctuated correctly.  The activity will be checked by the class, with each group presenting its sentences to be assessed for correctness and inventiveness through peer review.  

One-Two Page Process paper (including brainstorming, prewriting, drafting, peer editing and workshopping, redrafting, self-assessment, peer assessment, teacher assessment, and polishing steps):  students should choose three separate pieces from the resource list that they feel are connected in some way.  Students should explore the common element that runs through all three pieces, then write a conclusion in which they connect the common element with one of their own experiences. 

.

One-page timed writing analyzing a symbol in one of the essays or stories.  Papers will be peer-assessed, using a rubric created by the class the day before the timed writing is to take place.  

One-page essay answer practicing the use of quotations in literary analysis

Time frame:  First Six Weeks
Week One


What is AP?


What is Pre AP?


A look at sample AP essays and multiple-choice stems


Introduction to highlighting and annotation


Introduction to syntax 

Week Two

· define diction, imagery, detail

· review types of diction

formal

high

informal
middle

colloquial
low

· review characteristics of types of diction (Vertical Teams Guide for English)

· formulate diction vocabulary (Vertical Teams Guide for English)

· identify types of diction in non-fiction essays

· identify use of imagery and detail in non-fiction essays

· begin written analysis of diction, imagery, detail

topic sentence

8-10 sentence paragraph

· work lessons 1-5,  on diction (Dean)

Week Three

· define tone

· identify tone in non-fiction selections (Thurber, Gage, Nash)

· connect diction, imagery, detail, and tone

in non-fiction

in student writing

· write brief passages that reflect a particular attitude or feeling

· write brief analyses of tone incorporating quotations, facts, evidence

· begin writing dialectical journals

· work lessons 1-5 on tone  (Dean)

Week Four

· analyze diction and tone in sentences according to form

simple

compound

complex

compound-complex

· analyze diction and tone in sentences according to type

declarative

interrogative

imperative

exclamatory

· analyze diction and tone in loose and periodic sentences

· write three original paragraphs with a variety of sentence types which reflect the three types of diction

· identify tone through the use of diction in non-fiction selections (Alvarez and Parks)

· write an invitation to a birthday party

in formal diction

in informal diction 

in colloquial diction

· rewrite letters to the editor from your local newspaper in an opposite tone in  which they were written

Week Five

· listen to teacher read selected passages;  identify the tone of each by paying attention to the diction

· listen to diverse musical compositions and identify the tone of each, then

· try to capture the  tone in original short passages

· rewrite proverbs in modern diction

· rewrite simple axioms or proverbs in very formal diction

· rewrite fairy tales in diverse types of colloquial diction 

Week Six

· review all notes on diction and tone

· review all activities on diction and tone

· take two timed writings analyzing the contribution of diction and tone to meaning (twenty minute time limit;8-10 sentence paragraph)

· create a poster which symbolizes a particular tone

· create a radio ad for a specific audience through a particular tone

· assemble photos and ask class to determine the tone of each
Establishing Challenging, Appropriate Expectations

How does a teacher strike the right balance between expecting too little of the students and expecting too much?  A wise Pre-AP teacher understands the difference between challenging students and overwhelming them.  At the same time, students and their parents are often reluctant to accept the idea that a high level of achievement requires effort and even struggle.

 Pre-AP classes should ideally embrace a wide variety of students who may be at different levels of achievement based on their motivation and maturity.  The fact that a seventh or eighth grade student has not achieved his or her full potential in class should not necessarily eliminate the student from the Pre-AP program. These students may decide later in their academic careers that they want the level of stimulation and challenge offered by the AP program. When that time comes, these students should be equipped with the skills that will allow them to be successful in Language and Literature AP classes.  However, the fact that students in Pre-AP classes may have different levels of motivation provides a challenge for the Pre-AP teacher.  Pre-AP classes should focus on student progress and on the development of competence.  Students move from their own academic levels to higher ones through the acquisition of analytical thinking skills. Often, students who have had little interest in working hard to achieve at a high level do so when exposed to “big ideas” and interesting concepts.  The Pre-AP classroom will be a nurturing environment for these students when engaging texts are available, when the teacher is a guide who sets up meaningful learning experiences, and when the students view the skill-based goals of the class as attainable and worthy of effort. When the skills themselves are the goals, it is easier for teachers to hold the students accountable for a high level of achievement.  Assessment using scoring guides or rubrics, with specific criteria linked to achievement, is a key component of such a classroom, as is skills-based planning.

Skills-Based Syllabus

Seventh Grade Pre-AP

It is advisable that Pre- AP seventh graders have taken Pre- AP the year before; however, it is not absolutely necessary. Open enrollment or self-selection of courses for Pre-AP and AP classes works well as long as teachers and district policy-makers keep the standards for the classes and expectations of the students high.  

Philosophy

In general, the rationale for this skills-based syllabus is founded on the most basic AP elements: critical thinking and writing.  Critical thinking includes literary and language analysis and their role in creating meaning. Critical writing also includes analysis of literature and language but adds the task of expressing this analysis in concise but insightful discourse in a variety of modes always connected to meaning.

Structure

In particular, the skills chosen in this syllabus are those which prepare Pre- AP students to meet the challenge of high school Pre- AP and AP classes and which are the foundation that create meaning.

· analysis of diction and tone

· analysis of figurative language and tone

· analysis of poetry using the TPCASTT method

· analysis of syntax

· analysis of detail

· modification of AP prompts and multiple-choice stems

Analysis of diction, figurative language, and tone and poetry analysis, for example, may be introduced at the same time or individually one per six weeks.  Analyses of syntax and detail lend themselves to the latter.  However, modification of prompts and multiple-choice stems should be left for the last six weeks since it is a synthesis of all skills and gives teachers an idea of the success of the Pre- AP program.

Resources


Glencoe Literature (7)


Prentice Hall Literature (7)


Supplementary novels


English Vertical Teams Guide


Voice Lessons – Nancy Dean


Sentence Composing for Middle School – Don Killgallon


College Board



Essay prompts



Multiple choice passages and stems

The individual literary selections are suggestions only.  All need not be taught; some may be studied in part only.  It is recommended that one novel be studied per six weeks.

The following syllabus is only one method of structuring a Pre- AP course.  It  does, however, reinforce the idea the Pre- AP is a Source of  Knowledge that  Instills the Love of Learning for its own Sake.  A SKILLS  focus is the key!

First Six Weeks

Texts


“The Night the Bed Fell”



James Thurber


“The Teacher Who Changed My Life”

Nicholas Gage


“The Fish Crisis”




J. Madeleine Nash


Names / Nombres




Julia Alvarez


from Rosa Parks:  My Story



with Jim Haskins

Skill


Use of diction to develop tone

Close Reading Objectives

· understand the elements of  diction, imagery, detail, syntax
· recognize the  three basic types of diction
formal

high

informal
middle

colloquial
low

· identify types of diction in non fiction passages
· analyze diction in student’s own work
Close Reading Activities

· develop a tone vocabulary
· discuss orally how diction develops tone
· review AP multiple-choice stems from former exams
Grammar Objectives

· analyze diction and tone in sentences according to form
simple, compound, complex, compound-complex

· analyze diction and tone in sentences according to type
declarative, interrogative, exclamatory, imperative

· analyze diction and tone in loose and periodic sentences
Grammar Activities

· study lesson 1-4
(Killgallon)  
activity 1
Understanding Sentence Parts

activity 2
Identifying Sentence Parts

activity 3
Understanding Sentence Unscrambling

activity 4
Unscrambling Sentence Parts
· work  exercises 
diction
   (Dean)
“consider”


“discuss”


pages 3-12

Composition Objectives

· model topic sentences that demonstrate certain types of diction
· write in-class essays from advanced preparation time or discussion
· revise paragraphs for content
· revise paragraphs with close attention to use of evidence and quotes
Composition Activities

· formulate topic sentences which reflect  types of diction in close reading passages
· select two or three of the best topic sentences and develop into paragraphs
· revise content of each paragraph
· write definitions of ten tone words from vocabulary list
· write brief passages that reflect a particular attitude or feeling
· use different modes of discourse when writing passages that reflect a particular attitude: e.g.,
a somber tone


a letter


an invitation to a banquet


a descriptive paragraph about the banquet
· work diction exercises

(Dean)
Second Six Weeks

Texts


“a poem for langston hughes”



Nikki Giovanni


“Mother to Son”




Langston Hughes


“Annabel Lee”




Edgar Allan Poe


“The Highwayman”




Alfred Noyes


“The Cremation of Sam McGee”


Robert Service


“I’m Nobody! Who are you?”



Emily Dickinson

Skill

Use of metaphor, simile, and imagery to develop tone in poetry

Close Reading Objectives

· understand and identify metaphor, simile, and imagery
· acquire the proper vocabulary for imagery
tactile

olfactory
visual

auditory
gustatory

· identify figures of speech in poems
· connect these figures to tone and meaning
Close Reading Activities

· make lists of images; then come up with anecdotes that reflect a particular tone (orally)
· make lists of metaphors and similes; then come up with anecdotes that reflect a particular tone (orally)
· maintain a proper tone vocabulary
Grammar Objectives

· recognize the function of punctuation in poetry
· recognize the function of syntax in poetic meaning
· analyze rhetorical techniques in poetry
· analyze the poet’s purpose in poetry
Grammar Activities

· write sentences that contain figures of speech
· have other students recognize the tone implied by these figures
· recite other poems that are rich in figures of speech, especially imagery, metaphor, and simile
· memorize key passages from poetry that are rich in poetic language
· work exercises on imagery, lessons 1-10 (Dean)
“consider”

“discuss”

pages 47-56

Composition Objectives

· analyze several poems for figurative language
· model paragraphs that explain how figurative language develops tone
· interpret significance of figures of speech in poetry
· analyze the effect of language in poetry
· analyze the function of syntax in poetry
Composition Activities

· write paragraphs that contain figurative language; establish the tone or attitude
· create short poems (quatrains) that contain metaphors, similes, imagery, and personification 
· choose a particular tone and write poetry that reflects that tone
· list other poems that are rich in poetic elements in poetry collections in your library
· work exercises on imagery
(Dean)

“apply” section

pages 47-56

Third Six Weeks

Texts


“a poem for langston hughes”



Nikki Giovanni


“Mother to Son”




Langston Hughes


“Annabel Lee”




Edgar Allan Poe


“The Highwayman”




Alfred Noyes


“The Cremation of Sam McGee”


Robert Service


“I’m Nobody! Who are you?”



Emily Dickinson


“Fog”






Carl Sandburg


“Casey at the Bat”




Ernest Laurence Thayer


“The Seven Stages of Man”



William Shakespeare


“Sarah Cynthia Sylvia Stout would not


take the garbage out”




Shel Silverstein


“The Wreck of the Hesperus”



Henry W. Longfellow


“In a Neighborhood in Los Angeles”


Francisco X. Alarcon

Skill

Poetry analysis using the TPCASTT strategy

Close Reading Objectives

· introduce various strategies to aid students understand poetry literally and  symbolically

· analyze all elements of poetry especially

symbol

allusion
imagery

theme

metaphor
simile

personification

Close Reading Activities

· select the acronym TPCASTT as the final strategy

· review each step of TPCASTT using many poems

· stress one step at a time

· discuss orally poems using TPCASTT

· listen to poetic readings by professionals

· listen to student’s readings of own poetry

· look for works of art that correlate to poetic themes

Grammar Objectives

· identify the types of sentences or fragments used by a poet
· identify the main rhetorical strategy used by a poet
· analyze the purpose of internal and external punctuation used by a poet
Grammar Activities

· connect the structural pattern of a poem with author’s purpose and point of view

· connect the structural pattern of a poem to meaning

· work exercises on imagery
(Dean)

“consider”

“discuss”

pages 57-66

Composition Objectives

· understand the process of writing longer essays of analysis of poetry
· understand the difference between summary and analysis of literature, especially poetry
Composition Activities

· write several 8-10 sentence paragraphs

topic sentence

short, appropriate quotes

analysis of one element of  poetry  per paragraph


significance of the title


paraphrase of the poem


connotations of main poetic elements in poem


tone / attitude


shifts in tone, if any


connection between all elements and theme or meaning

· produce one or two multi-paragraph essay(s) of analysis

introductory paragraph

body

concluding paragraph

· write exercises on imagery  (Dean)

“apply”

pages 57-66

Fourth Six Weeks

Texts


“Bums in the Attic”




Sandra Cisneros


“Rip Van Winkle”




Washington Irving


“All Summer in a Day”



Ray Bradbury


“Amigo Brothers”




Piri Thomas


“The Californian’s Tale”



Mark Twain


“Seventh Grade”




Gary Soto

Skill

Analysis of syntax and meaning

Close Reading Objectives

· identify main literary elements
details

diction

tone

irony

symbol

theme

plot

point of view

conflict
setting

climax

archetypes

setting

character

· closely read and annotate passages from literary elements perspective

Close Reading Activities

· find examples of main literary elements in all six reading selections
· annotate close reading passages to determine tone through diction and details
Grammar Objectives

· understand sentence structure  (syntax)

according to form

according to type

· identify loose and periodic sentences in reading selections; discuss their function to author’s purpose

· identify examples of anaphora, epistrophe, repetition as author’s strategy to convey meaning or theme

· identify infinitive and prepositional phrases in prose passages

· recognize function of infinitive and prepositional phrases in prose passages

Grammar Activities

· review sentence structure (syntax)
according to form

according to type

· look for examples of anaphora, epistrophe, repetition as author’s strategy to convey meaning or theme

· select nouns and classify them as concrete or abstract

· find examples of loose and periodic sentences in selections

· work exercises on syntax   (Dean)

“consider”

“discuss’

pages 69-78

Composition Objectives

· analyze the connection between syntax and author’s purpose
· analyze the connection between syntax and theme or meaning in
multi- paragraph essay


intro with main idea

body

concluding paragraph

Composition Activities

· imitate syntax of literary selections through  creative student  essays

topic sentence

8-10 sentence paragraph

clincher sentence

· work exercises on syntax    (Dean)
“consider”

“discuss”

pages 69-78

Fifth Six Weeks

Texts


“The Luckiest Time of All”



Lucille Clifton


“Stolen Day”





Sherwood Anderson


“Suzy and Leah”




Jane Yolen


“Ribbons”





Laurence Yep


“Rikki – tikki- tavi”




Rudyard Kipling


I Heard the Owl Call My Name


Margaret Craven


The Watsons Go to Birmingham


Paul Curtis

Skill

Use of detail to establish author’s purpose and meaning

Close Reading Objectives

· establish  types of  detail used by authors

facts

quotes

expository

descriptive

· focus on detail as a literary tool

to establish plot

to describe setting

to develop character

to identify point of view

to determine theme

· focus on  detail to 

establish author’s purpose

establish meaning

connect purpose and meaning

Close Reading Activities

· review elements of fiction

plot

setting


character

conflict
point of view

theme

climax


· review literary elements

imagery
diction


figures of speech

symbol

irony


personification

tone

allusion

sound devices

· outline short stories using Freytag’s Pyramid

· list details author uses to develop setting in reading selections

· list details author uses to develop character in reading selections

· list details author uses to develop conflict in reading selections

Grammar Objectives

· analyze details in close reading passages

· identify which types of sentences predominate in close reading passages

· analyze use of details and sentence structure to establish author’s purpose

Grammar Activities

· practice exercises on use of detail for effect  (Dean)

lessons 1-10

“consider” 

“discuss”

pages 25-34

· highlight details in close reading passages that develop plot

· highlight details in close reading passages that develop setting

· highlight details in close reading passages that develop character

Composition Objectives

· recognize and analyze the effect of details in close reading passages

· closely read and annotate passages for author’s purpose through use of detail

· analyze author’s use of detail to create mood or atmosphere

Composition Activities 

· produce essays analyzing the function of detail in a variety of selections

introductory paragraph with thesis (main idea)

body paragraphs

concluding paragraph

· select passages from short stories and novels

1-45 lines

annotate them for use of detail

establish purpose(s) of details

· write analytical essay on each of the following

detail and plot or conflict or climax

detail and description of setting

detail and character development

detail and theme development

detail to establish tone

· write answers for lessons 1-10 on use of detail
(Dean)

“apply” section

pages 25-34

Sixth Six Weeks

Texts


Dragons’s Gate




Laurence Yep


The Giver





Lois Lowry


“O Captain, My Captain”



Walt Whitman


“The Author to Her Book”



Anne Bradstreet


“Blackberry – Picking”



Seamus Heaney


“Blackberry Eating”




Galway Kinnell


“Eleven”





Sandra Cisneros


from A Summer Life




Gary Soto

Skills

Responding to modified AP essay prompts

Responding to modified  AP multiple-choice stems

Close Reading

Grammar

Composition

· Student success in answering both essay prompts and multiple-choice



stems requires mastery of the three objectives mentioned above. 

· All the Pre- AP skills students have learned come into play by the last six 

weeks when teachers use AP Language and Literature essay prompts and multiple-choice tests as models and modify them for students’ practice.  What follows are ways to use former AP exams for Pre- AP student assessment.


Essays

· review orally Language and Literature prompts (www.collegeboard.org) and discuss the most important skills that are tested

· use portions of the prompts (questions) and passages for oral and written exercises, e.g.,    “Eleven” by Sandra Cisneros; from A Summer Life by Gary Soto

· write analyses using original prompts (Cisneros and Soto passages) but with grade appropriate literature: e.g., passages from  Dragon’s Gate (7) or The Giver (7)

· choose grade level selections that are similar in style to former AP selections, e.g., extended metaphor in “The Author to Her Book”(11-12), and  “O Captain, My Captain” (7); and subject matter, “Blackberry-Picking” (12) and “Blackberry  eating” (7)

Multiple choice stems

· review orally Language and Literature multiple choice stems (www.collegeboard.org)

· identify the 10-12 major skills addressed

theme

tone

diction

vocabulary in context

figurative language

grammar

syntax

point of view

detail

inference

function or effect of


word


phrase(s)


clause(s)


any strategy

· rewrite original multiple-choice stems in simpler language as long as major skills are addressed

· use grade level literature for multiple-choice passages

poetry

fiction

non-fiction

· select shorter passages (1-35 lines)

· have one definite key (correct answer)

· include two or three distractors (choices)

· time the multiple-choice test (two minutes per stem, including reading the passage

· evaluate the students’ responses following your own grading scale







Composition


use evidence, facts, and quotations 


write interpretation, analysis, explanation, reflection, and elaboration about facts, quotations, and evidence


practice timed writing with a focus on pacing


write using models


practice loose and periodic sentences











The school year is a blank canvas, awaiting the hand, skill, and brain of the teacher-planner; the task of structuring, sequencing, and integrating literature and language tasks which will effectively develop pre-AP skills in middle and high school learners is both a daunting and a thrilling prospect. 








The fact that a seventh or eighth grade student has not achieved his full potential in class should not necessarily eliminate him or her from the Pre-AP program. These students may decide later in their academic careers that they want the level of stimulation and challenge offered by the AP program. When that time comes, these students should be equipped with the skills that will allow them to be successful in Language and Literature AP classes.








Students move from their own academic levels to higher ones through the acquisition of analytical thinking skills, and, often, students who have had little interest in working hard to achieve at a high level do so when exposed to “big ideas” and interesting concepts.





STYLE





TONE





THEME





IMAGERY





DICTION





POINT OF VIEW





SYNTAX





DETAIL





It is possible to structure a course in any of the above ways, or in a different way, and have it be a successful Pre-AP course.  As long as the students learn Pre-AP skills and strategies, any of the syllabi above can prepare them to be successful students in Advanced Placement Language and Literature courses.





Reading 





link imagery, diction, and detail to tone and meaning 


annotate texts to facilitate close reading


figurative language devices and link them to tone and meaning


begin to notice symbols, archetypes,  allusions, other literary devices











Grammar


Recognize and write correctly punctuated  independent and dependent clauses


Recognize and analyze purposeful narrative structure


draw inferences about theme


recognize and practice flashback technique








