Lesson Plan:

Listening + Thinking + Drawing + Modeling = Better Writing







--Karen Werkenthin

Level:  any (with modifications)

Time:  a week (up to two weeks if doing the essay)

Objectives:

Students will

1. Practice all stages of the writing process.

2. Listen and respond appropriately.

3. Follow complex directions.

4. Review and use imagery, symbolism, and antithesis.  

5. Emphasize the concrete over the abstract.

6. Model complex syntactical structures.

7. Engage in visual thinking and creation.

8. Connect their personal responses to a work studied in class.

9. Practice synthesis by creating a new work from an old one.

10. Analyze their own thinking and writing process.

11. Move from the private and emotional level to the public and cognitive.

Resources:

1. Songs about “home”—examples:  “Our House,” Crosby, Stills, and Nash; “Back Home Again,” John Denver; “Take Me Home Country Roads,” John Denver; “Home Again,” Carole King; “Step into This House,” Lyle Lovett; “Homeward Bound,” Simon and Garfunkel, etc.

2. Short Story—“House on Mango Street,” Sandra Cisneros

3. Poems from Home, Michael Rosen, editor

4. Writing Toward Home:  Tales and Lessons to Find Your Way, Georgia Heard

(Heard, Georgia.  Writing Toward Home:  Tales and Lessons to Find Your Way.


Portsmouth, NH:  Heinemann, 1995.  ISBN:  0-435-08124-1)

5. If possible, the article—“La Querencia, The Place of Your Heart’s Desire,” Gussie Fauntleroy—in September 1997 issue of New Mexico Magazine,  pp. 22-30

6. The following passage from the 1980 AP Language and Composition Exam:

Querencia is a Spanish word that means affection for the place one calls home and the sense of well-being that that place gives one.  It is an offshoot of the verb querer, desire, and can be applied to the contentment of a wild animal in its haunts as well as to the comfort felt by a person in familiar surroundings.  It means the sense of being nourished by a place in which you belong.  It means needing that place and having it.  Narrowly defined, the word applies to the immediate environs in which a person lives, but one can apply it to home in a larger sense without vitiating its meaning….

We live in a world awash with people torn from their querencia who face the enormously difficult task of cultivating another.  A person might find querencia in more places than one, but not in many more.  Once found, it cannot be lightly discarded, because lack of querencia is a type of starvation.  Querencia nurtures….

Strictly speaking, querencia describes the satisfaction of a groundhog surveying his domain in the evening from his customary post outside his burrow.  It describes the tender serenity of the people on the porch once again noticing the groundhog in the familiar field beyond the porch.  Immediacy is its essence.  Yet there is a genius in the word which makes it almost infinitely expandable, as long as the meaning is fed by that instinctual experience.  Separation most effectively enlarges the meaning.  Away from neighborhood, away from region, away from nation, we become aware of neighborhood, region, and the nation as objects of this feeling….

But the engagement from which all these larger attachments flow is a personal, specific affection for one’s own place which is insignificant by any abstract standard—the finite, almost sensual feeling for some little corner of the world;  the affection that connects us to the world to begin with.”

7. Gabriele Lusser Rico’s Re-Creations:  Inspiration from the Source.  (Spring, TX:  Absey and Co., 2000.  ISBN:  1-888842-21-0)

Activities:

1. Play a couple of songs about home.

2. Briefly discuss the abstract concept of “home,” and ask students to write 2-3 minutes about home.

3. Discuss concrete imagery and symbolism and examples of each in the songs.  Play another song and discuss, if time.

4. As students to go back to what they wrote about home and add as many concrete details they can think of that symbolize “home” to them.  (Play instrumental music softly while students write.)

5. Have them share what they have written with a partner or two.  Then ask for volunteers to share whole group.

6. Using Georgia Heard’s Writing Toward Home, discuss the concept of querencia.  Read and discuss the above passage from the old AP Exam and the article from New Mexico Magazine.

7. Read and discuss Cisneros’ “House on Mango Street.”

8. Read and discuss several poems in Rosen’s children’s book Home.
9. After each reading and discussion, give students time to write a little more about “home.”

10. Stop and direct students in making an origami house OR wait until after students have listened to, discussed, and modeled Ted Kooser’s “Abandoned Farmhouse” (or David Wagoner’s “The Other House”).

11. Steps for the origami house:

a. Fold a piece of blank paper in half.

b. Fold it over once into fourths, keeping the first fold at the top.

c. Open both sides of the last fold and flatten into points as if making a paper airplane or a dart in a garment.  The paper should now resemble a house shape.

d. On the outside of the house, students draw the outside of their home (or querencia), then they open the “doors” or “flaps” and draw their room (or querencia).  I tell them anyone should be able to walk into the scene and know what they are like from their visual rendition of this place.  (See rubric.)

e. Then, students unfold the paper, and write their model of the poem in the middle between the creases.  (Directions follow.)

12. Listening activity based upon Gabriele Lusser Rico’s “Inverse Clustering” idea:

a. Read Ted Kooser’s “Abandoned Farmhouse” (or another poem about home) while students just listen.

b. Then read the poem again after asking students to draw a circle at the center of the page, leaving it blank.

c. While you read the poem the second time, students “cluster” or list key words, words they like, vivid verbs, phrases, etc., around the circle.  They should write as many as possible.

d. After the second reading, they should look back over their cluster of list and put a title for the cluster in the circle.  The title could be words from the list or new words that capture a pattern they see in the list.  They may change the title or wait until they begin writing to title it.

e. Ask them to write 3-4 minutes, using as many of the words as they can from their cluster in their writing.  They may write a story, a poem, their thoughts, anything.  (Play music softly.)

f. When they stop, ask them share (voluntarily) with a partner, then whole group.

g. Finally, have them complete these sentence stems (to analyze what they just did):

I was surprised…

I discovered…

I wonder…

NOTE:  Rico emphasizes how easy it is to write in the short time period, how it opens the brain, allowing a pattern to filter through.  Students listen, borrow, synthesize.

(Order Rico’s book from Absey and Co., 1-888-412-2739.)

13. Now students write a poem about themselves modeled after Kooser’s poem—they must follow his syntactical patterns, his use of antithesis and concrete imagery, etc.  (Modification for younger students or if time is short:  model only the first stanza.)

14. Students copy their poem (or type and glue it) in the center of the unfolded paper between the creases.  Share and display.

15. Students go through the same steps for a character in their reading.  (Modification for older students:  Instead of writing a poem based upon a character, they write an essay explaining that character’s concept of querencia (or home).  The essay goes inside between the creases.  [See rubrics for house, personal poem, and character essay—any of these can be easily adapted to fit your needs.]

Student Samples:

1. Personal poem, first stanza:

He was a loud boy, says his

Pearl Export Series drumset that waits for him in the corner;

An athletic boy, too, say the multiple trophies for swimming,

Baseball, football, and lacrosse sitting on the shelf;

And a friendly boy, says his dog sitting

And waiting for him by the door;

But not a boy for sleeping, says the

Television watched for so many late night hours.





(Joel, 11th grade)

2. Character poem, first stanza:

“Gatsby”


He was a rich man, say the

Huge incoherent failure of a 

House and the golden car,

A simple man too, says the 

Simplicity of his room; and a 

One-woman man says the

Woman’s picture on his table,

But not a man for the truth,

Says the pink suit he bought

From distributing drug money

And bootlegging liquor.



(Kaveh, 11th grade, ESL)

3. Personal poem, all stanzas:

“The Forest House”

He was an educated man, say the piles of

Books strewn haphazardly on the floor

By the bed; an athletic man too, say the

Many-colored ribbons and trophies on the

Walls and shelves:  and a talented,

Music-loving man, says the dusty trombone

With scratched lacquer sitting accessibly

In the center of the room; but not a focused

Man, say the television and stereo blaring 

Noise and the computer filled with games.

His mother loved him, say the certificates and

Pictures framed and hung with care along the

Walls, and she provided for him say the many

Expensive electronics spanning his room.  She

Loved to decorate say the many colors spread

Throughout his room.  It was a quiet house 

Says the secluded forest surrounding it, and

A cozy house say the soft bed and warm blankets.

But time was scarce, says the half-groomed yard.

Cracks in the windows say that money was not plentiful;

The closed curtains say that the household was not 

Devoid of problems.  And the forest?  Its branches hung low

With the ensuing development—paved roads, clear-cut

Lots with only sod and rocks remaining, middle income

Houses.  Time was scarce, they say.





 (Charles, 12th grade)

4. Essay based on Emily Bronte’s Wuthering Heights:

Edgar Linton’s Querencia


Edgar Linton’s “querencia” in Wuthering Heights is the corner of Gimmerton Kirkyard, at Catherine’s grave site.  After Catherine’s death Edgar “transformed into a complete hermit…spent a life of entire seclusion…varied by solitary rambles on the moors, and visits to the grave of his wife, mostly at evening, or early morning before other wanderers were abroad” (XVII, 151).  The devoted, patient husband withdraws from society and instead chooses Catherine’s grave as his safe asylum, spending numerous nights there.  However, the once cheerful, now turned solemn, character redefines his purpose and reason for living by cultivating a relationship with his daughter Cathy and becomes a dedicated parent.  Nevertheless, in spite of his newfound satisfaction in parenthood, Edgar habitually visits Catherine’s grave and walks “as far as Gimmerton kirkyard, where he would frequently prolong his stay beyond midnight” (XX, 172).


Edgar still loves Catherine dearly as evidenced following her death:  he spent all his days and nights until the funeral in the drawing room with Catherine’s uncovered coffin scattered with flowers—neither stirring nor sleeping.  His routine visits to the slope next to the moor are only a product of his unceasing devotion to Catherine and spurred by his need to be in her “presence” to possibly feel at home.  This wellspring of love would never dwindle or abate throughout his life as he indicated on his deathbed when murmuring to Cathy, “’I am going to her, and you, darling child, shall come to us’” (XXVIII, 225).  He was going to her , to the place where they would be together (although Edgar is unaware of Heathcliff’s deal with the sexton so that he and Catherine cab be together).  Wanting never to be separated again, Edgar made provisions in his will to be buried alongside his beloved.  Fortunately, thanks to Nelly’s objections against Mr. Green’s efforts to bury Edgar in the chapel with his family, Edgar subsequently is buried in his “querencia” next to Catherine’s grave on the green slope in the kirkyard near the overgrown wall—thus buried in “the place of his heart’s desire.”  (Larry, 12th grade)

5. Essay based on Charlotte Bronte’s Jane Eyre:

Jane’s Querencia


The hollow in the midst of the moor provides a place of refuge to Jane after she leaves Thornfield Hall and Edward Rochester.  As Jane once held close to Rochester for comfort, so she now approaches this small hollow, “I struck straight into the heath; I held on to a hollow I saw deeply furrowing the brown moorside.”  She holds to this hollow with her eyes as she approaches it through the deep heather.  As she once found comfort in the security of Rochester’s arms, she now finds that same sense of peace beneath “a moss-blackened granite crag.”  The rock is strong, firm, and protective.  Blackened with moss, firmly planted in the ground, it covers her head as the sky stretches out above.  Bronte often associates Rochester with the color black, and with strength and security, the firmness of the rock analogous to his determinate mind.  The hollow itself Jane compares to a mother “benign and good” who “would lodge…without money and without price.”  She sees Mother Nature as her only relative, a “universal mother” with whom she seeks repose.  She finds shelter for the night and food to ease her hunger but more importantly, peace of mind.  Jane “nestled to the breast of the hill; and ere long, in sleep, forgot sorrow.”  As she gazes at the night sky, “the mighty milky-way,” she feels the “might and strength of God” and finds comfort.  Her prayer for Rochester’s safety turns “to thanksgiving.”  She feels peaceful and trusts in God, “he was God’s and by God he would be guarded.”  The hollow in the midst of the moor becomes Jane’s greatest comfort during her lowest moment.  She finds protection from a mossy crag, food and warmth from Mother Nature, and peace and comfort from the night sky. (Melissa, 12th grade)

Rubrics:

OUR OWN NICHES:

“A SENSE OF SETTING”--

PERSONAL “QUERENCIA” PROJECT

INSTRUCTIONS & RUBRIC

Due date:  

INSTRUCTIONS:  Create an “origami” house illustrating both outside and inside as demonstrated.  Then model a poem after Kooser’s “Abandoned Farmhouse” and place where shown in class.

NOTE:  1.  Pay attention to the agreement of subjects and predicates.  Notice the trickiness when a verb precedes a noun.  Note “and” and “or”:  they can cause subject/predicate problems.  Notice the contrast in stanza one; imitate it.

2.  Note the SPECIFIC (concrete) description.  Think of your reader attempting to paint what you describe.

3.  Use stanzas that point out separate things:  parents, siblings, rooms in your house, the house you life in, the property that the house is on, the neighborhood surrounding it, the community around that.  Center on one idea, well-developed in each stanza.  Really pay attention to the punctuation of Kooser’s poem.

GRADING (counts as 1/2 of a MAJOR GRADE):

A.  Art Work = 10%

B.  Model of Ted Kooser’s “Abandoned Farmhouse” = 40%

RUBRIC:

45 - 50 pts. =  The art work for these projects is colorful, neat, appropriate, and



effective.  These poems follow the structure of the poem line for line and



use the correct verb form throughout.  Their concrete examples show



thought and reflect the writers’ personalities.  No distracting errors in



conventional English are evident.  They are neatly written or typed inside



the origami house.

40 -44 pts. =  The art work for these projects is adequate for the assignment but



reflects less care and/or thoughtfulness than the A projects.  These



poems mostly follow the structure of the poem, but they may have



occasional lapses in their modeling and/or in using the correct verb



form.  Their concrete examples are adequate but reflect less care 



and/or thoughtfulness than the A projects.  Some errors in 



conventional English are evident, and they may not be as neat as the



A projects.

35 - 39 pts. = The art work for these projects attempts to illustrate the “querencia”



idea, but is not appropriate and/or effective or as well-presented as



the upper-score projects.  These poems attempt to follow the structure 



of the poem, but are not successful in their modeling and/or in their use



of the correct verb form.  Their examples are abstract, simplistic, and/or



superficial.  Errors in conventional English are evident, and they may not



be neat.

30 - 34 pts. =  These projects reflect little or no effort or interest in either the art work or the writing assignment.  They misinterpret or misrepresent the “querencia” idea.   They have serious errors in conventional English and make little attempt to present art work and writing neatly.

Rubric for Wuthering Heights

“Setting” Project

Part I—(A) Personal “Querencia” Art Work = 10%


(B) Personal Model of Stanza 1 of Kooser’s “Abandoned Farmhouse” = 30%

Part II—(A) Wuthering Heights “Querencia” Art Work = 10%


 (B) Essay on a Wuthering Heights character and his/her “querencia”—must 



include an “embedded” quotation (inc. Chapter # and p. #) to support 



assertions = 50%

90 – 100

a. 20 points—The art work for these projects is colorful, neat, appropriate, and effective.

b. 30 points—These poems follow the syntactical structure of Stanza 1 of “Abandoned Farmhouse” line for line and use the correct verb form throughout.  Their concrete examples and use of antithesis show thought and reflect the writers’ personalities.  No distracting errors in conventional English are evident.  They are neatly written or typed inside the origami house.

c. 50 points—These well-written essays effectively demonstrate an understanding of a character in Wuthering Heights and his/her “querencia’ (safe place/”The place of your heart’s desire”).  They have embedded at least one appropriate quotation (Ch. # and p. #) in their explanation which is precise, thorough, and convincing.  No distracting errors in conventional English are evident, and they are neatly written or typed inside the origami house.

80 – 89
a. 20 points—The art work for these projects is adequate for the assignment but reflects less care and/or thoughtfulness than the A projects.

b. 30 points—These poems mostly follow the structure of Stanza 1 of “Abandoned Farmhouse.”  They may have occasional lapses in their modeling and/or in using the correct verb form.  Their concrete examples and antithesis are adequate but reflect less care and/or thoughtfulness than the A projects.  Some errors in conventional English are evident, and they may not be as neat as the A projects.

c. 50 points—These essays adequately demonstrate an understanding of a character in Wuthering Heights and his/her “querencia.”  They have the required embedded quotation, but it may not be as suitable as those in the A projects.  Their explanations are less precise, thorough, and/or convincing.  Some errors in conventional English are evident.  They may not be as neatly presented as the A projects.

70 – 79
a. 20 points—The art work for these projects attempts to illustrate the “querencia” idea, but is not appropriate and/or effective or as well-presented as the upper-score projects.

b. 30 points—These poems attempt to follow the structure of the first stanza of Kooser’s poem, but are not successful in their modeling and/or in their use of the correct verb form.  Their examples are abstract, simplistic, and/or superficial, and the antithesis is weak or nonexistent.  Errors in conventional English are evident, and the work  may not be neat.

c. 50 points—These essays attempt to discuss a character in Wuthering Heights and his/her “querencia.”  They may or may not have the required embedded quotation, but if they do, the quote is not as appropriate as those in the upper-score projects.  Their explanations are limited and/or unconvincing.  They may even be characterized by misinterpretations or misrepresentations.  Errors in conventional English are evident, and the work may not be neat.

60 – 69
These projects reflect little or no effort or interest in either the artwork or the writing assignments.  They misinterpret or misrepresent the Wuthering Heights character and his/her “querencia.”  They have serious errors in conventional English and make little attempt to present artwork and writing neatly.

